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On therelationship between self-efficacy and burnout of
teacher swith their performancein teaching English
V. Mohammadi?

Abstract

The purpose of this study was to investigate tHatiomship between
self-efficacy and burnout of teachers with theirfpenance in teaching
English among high school teachers. The resear¢hotievas descriptive
and correlational. The population included all Estylteachers of high
schools in Karaj, who taught in the schools of thig during the academic
year of 1394-1395. A group of 144 (58 females aBdn&les) teachers
teaching English as a foreign language was seleddtie sample through
purposive sampling. To collect the data, a standanmthout questionnaire
and a researcher-made self- efficacy questionnaieze used. After
analyzing and studying the variables, the follownegults were obtained:
English teachers' self-efficacy affects their buthand there is an inverse
relationship between these two. Based on the sedtitiglish teachers with
higher self-efficacy were less likely to experiengernout during their
teaching and vice versa. The findings of the prestady can have
messages for teachers, principals and those indatveducation.

Keywords: Self-efficacy, burnout, teaching English as a fgndanguage
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