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A comparison of effectiveness of training self-regulated
learning strategies and problem-solving on academic
motivation in male students with academic procrastination

M. Narimani', Z. Mohammad Amini?, A. Zahed® & A. Abolghasemi*

Abstract

The aim of the present research was to examine the effectiveness of
training self-regulated learning strategies and problem-solving on academic
motivation in male Students with academic procrastination. The sample
consisted of 60 subjects with procrastination randomly selected in high
school of Oshnaviheh city. The subject was assigned randomly to
experimental and control groups. The techniques used for education was
training self-regulated learning strategies and problem-solving. The
instrument employed in this research was academic motivation and
academic procrastination scales. Results indicate that training self-regulated
learning strategies and problem-solving have significance effect on
academic motivation various control group (p<00.1). training self-regulated
learning  strategies compare whit problem-solving have  grater
effects(p<00.1) . this results indicates that training self-regulated learning
and problem-solving is mor bnefic for students to regulate their self
control, motivation and succeses.

Keywords: Procrastination, self — regulation, problem solving, academic
motivation
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