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Extended Abstract
1. Introduction

tudents  respond  differently to
achievement-related situations, largely
due to individual differences. While
some students perceive academic
challenges as  motivating  and
stimulating  opportunities,  others
experience these situations as anxiety-provoking and
threatening to their sense of competence. Students who
are confident in their abilities tend to experience
positive emotions and persist in challenging tasks. In
contrast, students with lower confidence often focus on
the possibility of failure rather than their capabilities and
attempt to protect their self-worth through defensive
strategies (Bargi & Hay-Alalam, 2023). One of the most
prevalent maladaptive strategies used by students to
justify poor academic performance without threatening
their perceived ability is academic self-handicapping.
Self-handicapping refers to behaviors or claims that
create obstacles to performance, allowing individuals to
externalize failure while internalizing success (Bagheri
et al, 2022). In academic contexts, students may
deliberately reduce effort, procrastinate, exaggerate
physical complaints, or attribute failure to external
factors to preserve their academic self-image (Callan et
al., 2018). Academic self-handicapping is considered a
defensive personality-related strategy that negatively
influences  students’ academic  performance,
motivation, and emotional well-being. Classroom
environments provide fertile conditions for the
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emergence of self-handicapping behaviors, particularly
when students perceive their abilities as being under
evaluation or threat (Ghaffarzadeh et al., 2021).
Research has consistently shown that academic self-
handicapping is associated with lower academic
achievement, reduced motivation, and poorer academic
self-efficacy (Rasheed, 2020). Among the psychological
variables related to academic self-handicapping,
academic self-concept plays a prominent role.
Academic self-concept refers to students’ cognitive
representations and beliefs about their academic abilities
and competence (Steinberg et al., 2024). This construct
develops through personal experiences of success and
failure as well as through social feedback from teachers,
parents, and peers (Shirkavand et al., 2019). Students
with a positive academic self-concept tend to
demonstrate higher motivation, better academic
performance, and greater psychological adjustment,
whereas students with negative academic self-concept
are more prone to anxiety, avoidance behaviors, and
academic disengagement (Marsh et al., 2024). Another
important ~ factor influencing  academic  self-
handicapping is academic hope. Hope is not merely an
emotional state but a dynamic cognitive—motivational
system consisting of agency thinking (motivation to
pursue goals) and pathway thinking (planning routes
toward goals) (Dami et al., 2020). Students with higher
academic hope are better equipped to cope with
academic challenges and are less likely to engage in
avoidance-oriented behaviors such as self-handicapping
(Zhu et al., 2024). In addition to intrapersonal factors,
academic support represents an important contextual
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variable. Academic support is a multidimensional
construct encompassing support from teachers, parents,
and peers, including emotional, instrumental, and
cognitive components (Robayo-Tamayo et al., 2020).
Given the detrimental effects of academic self-
handicapping on students’ achievement and long-term
development, and considering the limited research
examining these variables simultaneously, the present
study aimed to investigate the role of academic self-
concept, academic hope, and academic support in
predicting academic self-handicapping among ninth-
grade female students.

2. Materials and Methods

The present study employed a descriptive—correlational
research design. The statistical population consisted of all
ninth-grade female students enrolled in the first cycle of
secondary education in Soumesara city during the 2022—
2023 academic year. Using convenience sampling, 133
students were selected to participate in the study. Data
were collected using the following instruments:

e  Academic Self-Concept Questionnaire (Yen, 2004)
e  Academic Hope Scale (Khormaee & Kamari, 2016)
e Academic Support Questionnaire (Sanders &

Plunkett, 2005)
e Academic Self-Handicapping Scale (Schwinger &

Table 1. Means and Standard Deviations of Study Variables
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Stiensmeier-Pelster, 2011)
All instruments demonstrated acceptable psychometric
properties based on previous Iranian and international
studies. Data analysis was conducted using Pearson’s
correlation coefficient and multiple regression analysis in
SPSS.

3. Results

Table 1 presents the descriptive statistics (means and
standard deviations) of the study variables.

Correlation analysis revealed significant negative
relationships between academic self-concept and
academic self-handicapping (r = —0.17, p < 0.01),
academic hope and academic self-handicapping (r =
—0.41, p < 0.01), and academic support and academic
self-handicapping (r = —0.50, p < 0.01). Multiple
regression analysis indicated that academic self-concept
and academic hope significantly and negatively predicted
academic self-handicapping. However, academic support
did not significantly predict academic self-handicapping
when other variables were controlled. The regression
model explained approximately 20% of the variance in
academic self-handicapping (R? = 0.20, p < 0.01).
Among the predictors, academic hope exhibited the
strongest predictive power, followed by academic self-
concept.

Variable (Y SD
Academic Self-Concept 44.13 8.06
Academic Hope 66.23 16.43
Academic Support 74.43 11.64
Academic Self-Handicapping 18.37 4.59

4. Discussion and Conclusion

The findings of this study demonstrated that academic
self-concept and academic hope are significant negative
predictors of academic self-handicapping among
female ninth-grade students. Students who perceive
themselves as academically competent and maintain
hopeful beliefs regarding their academic future are less
likely to engage in defensive behaviors aimed at
avoiding failure. These findings are consistent with
previous research highlighting the protective role of
positive self-beliefs and hope in academic contexts
(Wang & Yu, 2023; Zhu et al., 2024). Students with
higher academic self-concept are more likely to
approach challenges with confidence and persistence,
reducing their need for self-handicapping strategies.
Similarly, academic hope enhances motivation and
goal-directed behavior, enabling students to cope
constructively with academic difficulties.

Although academic support was negatively correlated
with academic self-handicapping, it did not emerge as a
significant predictor in the regression model. This
finding suggests that academic support may influence
self-handicapping indirectly through enhancing
students’ internal resources, such as self-concept and
hope, rather than exerting a direct effect. Overall, the
results underscore the importance of fostering positive
academic self-concept and hope in educational settings.

Educational policymakers and practitioners are
encouraged to design interventions aimed at
strengthening students’ self-perceptions, goal-setting
abilities, and motivational resources to reduce academic
self-handicapping. Despite its contributions, the study is
limited by its correlational design, reliance on self-
report measures, and focus on female students from a
single city. Future research should employ longitudinal
or experimental designs and include more diverse
samples to enhance generalizability.
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