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Predicting academic achievement based on academic self-
concept and locus of control
A. Lotfi Azimit, F. Dortaj?, Gh. A. Afrooz® & M. Nemattavousi*

Abstract

The purpose of this study was to predict tteedamic achievement based
on academic self-concept and locus of control. désign of this study was
correlational-descriptive. The population consistééll male and female pre-
university students in public high schools of Tehmmajoring in natural
sciences in the academic year of 2014-2015. Frasnpihpulation, 560 male
and female students were selected using multi-stagdom sampling. The
instruments were academic self-concept scale, redoarity, powerful people
and chance scale. Also, the students’ GPA was deresil as the criterion of
their academic achievement. Data analysis was ipeeid through Pearson's
correlation coefficient and regression analysiSRSS 21. The results showed
a positive significant correlation between acadesalf-concept and locus of
control with academic achievement (p<0.01). Theltes regression analysis
also revealed that almost 23% of students’ acadagtievement variance was
predicted positively based on academic self-con@amt internal locus of
control. Hence, it can be concluded that by inereafsthe level of academic
self-concept and locus of control, the academiciexeiment increases
accordingly. In other words, academic self-con@eqt locus of control are the
most important variables in academic achievemettiettudents.

Keywords. academic self-concept, locus of control, acaderhiexement,
students
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