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The effect of metacognitive beliefs on academic well-being
mediated by perfectionist students

S. Nasirzade' & J. Nargesian”

Abstract

The purpose of this study was to investigate tfecedbf metcognitive beliefs
on educational well-being through the mediationpeffectionism among
students in Tehran. This research was applied as&doon descriptive
method and structural equation modeling. The pdaof this study
includes all 29 grade students in Tehran amounting to 2,700 stad@he
sample size is 324. The data were collected throdgts and Carthage-
Hatton's metacognitive beliefs questionnaire, Batwert's perfectionism
questionnaire, Petrineen wellbeing questionnaire. ahalyze the data,
descriptive and inferential statistics (structwaliation modeling) were used.
The findings showed that advanced students havee m@ational
metacognitive beliefs and this is a factor in imying their educational well-
being, teaching cognitive and metacognitive stiategan be important for
increasing students' educational well-being. Finalbme suggestions are
provided.
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