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The causal relationship of self-efficacy and negative
incentives with school performance mediated by perceived
control, task value, hope and hopelessness in female
secondary high school students

N. Golestani Nia®, M. Shehniyailagh? & G. Maktabi®

Abstract

The purpose of the present study was to examine the causal relationship of
academic self-efficacy and negative incentives with academic performance
mediated by perceived control, task value, hope and hopelessness of female
secondary high school students in Dezful. The population of this study was all of
the students who were studying in 2012-2013 academic year. The method of the
study was path analysis. The subjects consisted of 250 students who were selected
by multiple-stage random sampling method. Academic performance of the students
was measured by their grade-point average. The research instruments used in this
study were Academic Volitional Strategy Inventory, the Student Perceptions of
Control Questionnaire, Motivational Strategies for Learning Questionnaire, Miller
hope Scale and hopelessness Scale for Children. The proposed model of the
relationship between variables was tested, using path analysis. The indirect
relationships were tested by using bootstrapping method. The results revealed that
self-efficacy and negative incentives had indirect relationships with hope and
hopelessness through perceived control and task value. Also self-efficacy, negative
incentives, perceived control and task value had indirect relationships with
academic performance through hope and hopelessness. Also, %74 of the variance
in academic performance was determined by the proposed variables.

Keywords: academic self-efficacy, negative incentives, perceived control, task
value, hope, hopelessness and academic performance
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