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Therelationship between perception from the achievement

goals emphasized by parents and teacherswith self-efficacy

beliefs and coping strategies of studentsin mathematics: The
role of math achievement goals

A. Moradi! & K. Sharifi?

Abstract

The aim of this study was to investigate the peroap of students from
achievement goals emphasized by parents and tsaicherathematics and
the relationship between these goals with achienemeals, self-efficacy
and coping strategies. The sample of this studipded 825 eighth grade
students in Tehran who were enrolled in acadenmaec 815-2016 selected
by multistage random sampling. To assess studentirstanding of the
goals emphasized by parents and teachers as wadrssnal goals and self-
efficacy, Midgley et al.'s (2000) questionnaireadfaptive learning patterns,
and for assessing their coping strategies of Edutalero and Connell's
(1984) questionnaire were used. The results redealenediating role for
mastery and performance goals between their péocemtf the goals
emphasized by teachers and parents, self-efficagief® and coping
strategies in mathematics.

Keywords: Individual goal orientation, teachers and pargmsteption of
goal orientation, academic self-efficacy, educatioping strategies.
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